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The article deals with opportunities of the course in history of the Middle Ages in the
formation of students’ civic competence. The resources that can be used in the formation of
cognitive, axiological and procedural components of civic competence are analysed in the
curriculum’s content. Civic knowledge on a medieval society, medieval states, their policy and
inhabitants’ rights and freedoms of that period etc. are separated and analysed for the formation of
the cognitive component. Opportunities which reflect the value of people’s rights and freedoms, the
value of God, the value of freedom and independence of people and states, a positive attitude to a
state as a condition of people’s achievements, a positive attitude to the uniqueness of the Middle
Ages are distinguished for the formation of the axiological component in the curriculum’s content.
The curriculum puts forward the skills which provide the ability for students to orient in the public
life, to identify various aspects of civic life using works of culture, art and other sources of the
Middle Ages.
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Problem statement. The integration into the world educational standard
determines the necessity to coordinate school historical education with modern public
demands. Such public changes as democratization and changes in life make actual the
ability of a pupil to orient in the public life of the country, to possess basic knowledge
and master new one. The variety of communication and different influences demand
the skills to adopt in the public life which depend upon the ability to perceive
everything that is better in other countries, to adopt their practices and achievements
[1,c.6,7,913].

Using the content of the course in the world history in general and the history
of the Middle Ages in particular is important for carrying out the task of the
formation of pupils’ civic competence: getting competence such as the ability to
perceive valuable attitudes on the basis of social and individual experience of
different peoples, the ability to obtain procedural knowledge thanks to the medieval
history of various countries. It is essential for pupils’ challenges to live in the global
environment from the point of view of the universality of competence (despite a
country, an age and the role in the life).

Analysis of recent research and publications. Research papers by the national
scholars P. Verbyts’ka, 1. Moroz, P. Moroz Y. Oleksin O. Pometun T. Smahina, etc.
are devoted to various aspects of civic competence. The problem of the place and the
role of the textbook in the process of implementation of the competent approach are
presented in the scientific publications by V. Vlasov, O. Lokshyna, Y. Maliyenko,
T. Matseykiv, P. Moroz, O. Pometun ,etc.[2; 4; 5; 6; 7; 8].
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However, there haven’t been enough research papers that would enlighten the
analysis of opportunities of the course in the history of the Middle Ages in the
formation of students’ civic competence and would propose an experimental
methodology of its formation so far. The timeliness of the topic lies in the necessity
of using the potential of the course in the history of the Middle Ages in the process of
formation of students’ civic competence at basic school.

Formulation of the purposes of the article. The author puts forward an aim
to analyse opportunities of the world history (the 7-th form) in the formation of
pupils’ civic competence. The attention is focused on such resources of the
curriculum which can be used to develop and add in the experimental methodology of
education.

Main body. The article analyses opportunities of the course in the world
history (the Middle Ages) in the formation of pupils’ civic competence. The subject
of the analysis is an actual curriculum in world history for the seventh form. The
resources of the curriculum are investigated in the succession of the civic competence
structure. The opportunities of the course as far as the formation of cognitive,
axiological and procedural components is concerned are taken into consideration. The
analysis of the opportunities is carried out regarding the purposeful, systematic,
integrative and procedural approaches in the formation of the civic competence. The
sections of the curriculum analysed by the author are written in brackets.

Let’s characterise opportunities of the formation of a cognitive component of
the civic competence reasoning from such constituent elements of civic knowledge as
civic aspects of historical facts, civic definitions of “society”, “power”, “state”,
“policy”, “citizen”, civic ideas, etc. The curriculum material on the Middle Ages
epoch gives an opportunity to continue work at the definition of “society”. Such
definitions as “barbarians”, “The great transmigration of peoples”, which are
included into the curriculum, reflect the aspects of the pre-state life of the Middle
Ages people (Curriculum, Section I). At the same time the curriculum involves a new
aspect of the definition of the “society”: the medieval structure of the society and
strata division. The materials on knights’ traditions, the life of peasants, town citizens,
a Medieval town, a feudal castle, etc. (S. II) illustrate the social position of the strata.
The definition of “varna” describes the peculiarity of the Indian society structure (S.
V)[3].

The course in world history (the 7-th form) allows to continue forming the
definition of “a state”. For example, the states of early Middle Ages such as the
Frankish kingdom, Frankish and Byzantine Empires, Arab Caliphate are represented
in the first section of the curriculum. The information on such rulers as Clovis,
Charles the Great, Muhammad and also the definitions of “a barbarian kingdom™ and
“a caliphate” 1s included in the characteristic of the state. The curriculum broadens
pupils’ knowledge about the state with the help of adding the definition of “a strata
monarchy” on the basis of the material on the formation of the Estate-representive
monarchy authorities (a parliament, General States, Cortes and Seim). The rulers of
the countries are represented by the English king Henry II Plantagenet, the French
king Phillip IV the Handsome, The Holy Roman Emperors Otto I and Henry II. The
curriculum includes pupils’ knowledge on the Middle Ages areas and documents, the
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territorial disunity of the Holy Roman Empire and Italy (S. III). The knowledge about
the Medieval state is extended by the complex of material on the Polish and
Hungarian kingdoms, Novgorod Boyars’ Republic and Moscow state. The definitions
“Novgorod Boyars’Republic” and “veche” develop the characteristic of the Medieval
state. The peculiarities of Moscow state are reflected in the definition “The Boyar
Duma” and “Law Book”. The rulers of states were the Polish king Kasimir III, the
Hungarian king Istvan I, the princes Alexander Nevsky, Dmitry Donskoi and Ivan III
(S. V). The panorama of the medieval countries finishes with India, China and the
Ottoman Empire. The definitions of “sultan” and “janissary” are necessary for the
characteristic of the Ottoman Empire and Mehmed II was the ruler at that time.
(S.VD|[3].

The Civic definition of “policy” is formed on the basis of information on
medieval problems, the ways of their solving, success and failures of the rulers. For
instance, Justinian’s ruling and defense from enemies represent such a component of
the policy of the Middle Ages as the defense from invaders. The prosperity and the
breakdown of Arab Caliphate involve the learning of successful policy that
contributed to the prosperity of the state (S. I). “Vikings’ raids” and ‘“‘crusades” are
studied as medieval problems and the policy of the Medieval states was concentrated
on them. The consolidation of kings’ power is considered to be as a direction of the
policy and “the Hundred Years’s War illustrates its consolidation (S. III). The range of
the medieval policy is extended by the struggle of Moscow rulers for their liberation
from the Mongolian dependence, the formation and strengthening of their own state
(S. VI). The creation of the Ottoman Empire continues the theme of conquering in the
state policy, expanding areas and oppressing enslaved people (S.VI). Such a way of
carrying out the policy as passing laws can be found in the curriculum, in the
information about “Law Book” and “Golden Bull” (S. V, III)[3].

The next step of the analysis is the opportunities of the course in history of the
Middle Ages in the formation of the axiological component of pupils’ civic
competence. The content of the curriculum permits to formulate the following
elements of emotionally-valuable spheres of a personality: a positive attitude towards
the achievements of the medieval states and unique medieval traditions; a positive
attitude to historical leaders who served their peoples; the value of a state as a
condition of prosperity and achievements of people, the value of God; the value of
medieval uniqueness, etc.

The curriculum includes historical stories which convey the value of freedom,
state independence for citizens of the Middle Ages. For example, it gives information
on the struggle against Byzantine enemies; on Joan of Arc’s deed in the war of France
against England, on the formation of Spain as a kingdom in the Reconquest (S.I1, III).
Stories about the Battle of the Neva and the Battle of the Ice, which were the facts of
the defence against Teutonic Knights-crusaders, represent the value of freedom and
an independent state for their citizens in the medieval history of the countries in the
Central and Eastern Europe. The honouring of the prince Alexander Nevskyi by the
people as a defender against conquerors (S.V), information on the Battle of Kulikovo,
Dmitry Donskoy, the formation of Moscow state demonstrate the struggle of Russian
people for their liberation from Mongolian dependence (S. V)[3].
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The curriculum shows problems of the value of rights and freedoms for the
citizens of the Middle Ages: for inhabitants of towns, representatives of strata and
peoples. For instance, townspeople of Western Europe successfully fought for their
rights against liege lords in the Middle Ages; the Spanish people at the head of Isabel
and Ferdinand fought for their right to have an independent state against Moors for
the liberation from the conquerors; Jan Hus and Hussites fought against restrictions
of the rights of the Czeck people (S.11, IIT)[3].

The value of the state as a condition for the development of culture,
achievements of peoples are represented in the materials about Byzantine culture and
the Arab world. Stories about knight castles, medieval towns and also peculiarities of
Roman and Gothic styles illustrate the value of historical uniqueness, a distinctive
character of European Middle Ages. One can also find the value of God in the
curriculum in the materials about the role of Christian church in the life of the society
in the Middle Ages, about the peculiarities of the world perception, about Roman and
Gothic castles (S. II, IILIV)[3].

Let’s analyse some opportunities of the curriculum in the formation of the
operative component of pupils’ civic competence. The curriculum provides pupils
with the formation of habits, skills and work methods which can be used for the
acquisition of civic competence.

So, the complex of suggested skills can be applied for the formation of the
definition ““ a society”, for instance, the skills to explain and to use the definition
“barbarians”, “The Great transmigration of peoples” and “‘strata”; the skills to define
causes, the essence and consequences of the Great transmigration of peoples and the
formation of a new structure of the society; the skills to describe medieval people; the
skills to characterize the structure of a medieval society, the peculiarities of daily life
and world perception of different strata of the society (S. I, IT)[3].

The definition of ““a state” deals such skills as to explain and to use the terms “a
barbarian kingdom” and “a caliphate”; to show the areas of states on the map; to
characterize Frankish and Byzantine Empires and Arab caliphate (S. I); to represent
the definitions “a strata monarchy”, “a parliament”, “General States”, “a cortes”,
“Seim” and “Golden Bull”. It is also broadened by European strata representative
bodies of power: by explaining and applying the definition “veche”, “Novgorod
Boyars’ Republic”, “ The Boyar Duma” and “Law Book”, the ability to compare
Novgorod republic and Moscow state (S. V). The curriculum includes the skills to
show the areas of medieval India, China and The Ottoman Empire as far as eastern
states are concerned and to explain and use the definitions “sultan” and “janissary”
(S. VD[3].

As to medieval “policy” such curriculum skills as to analyse properly the
activities of famous people, the skills to define the main directions of the activities of
certain historical personalities, to interpret and apply definitions “The Hundred Years’
War”, “Golden Bull”, “Crusades” and “Vikings”, the skills to describe Vikings’ raids
and Crusades are included, too. One can continue the list of the skills for the
formation of civic competence with the help of the ability to compare the historical
development of England, France and Germany in the Middle Ages; the skills to
explain and use the definitions “baskak”(“Mongol tax-gatherer”), “yarlyk”(the letter
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of the khans) and “Law Book”; to characterise the development of Polish and
Hungarian kingdoms, Moscov state and Novgorod Republic; to analyse the activities
of Muhammad I1, etc. (S. I, II1, V, VI)[3].

Such skills as to give examples of Frankish, Byzantine and Arab culture, the
ability to value a contribution to the world spiritual heritage and describe cultural
artefacts (S. II, IV, V, VI) are referred to the formation of Medieval values as the
achievements of culture and cultural uniqueness. A valuable attitude to rights and
freedoms is formed on the basis of the skills to introduce examples of townspeople
successful struggle against seigneurs, to illustrate and use the definition ‘“urban
municipality”. Different positions in the society, differences in rights are set thanks to
abilities to depict a medieval town, a feudal castle, traditions, every day life and the
role of church. The skills to define peculiarities of world perception, to characterise
the role of the Christian church in the life of the Middle Ages, the abilities to describe
and compare medieval castles are directed to the formation of God’s value (S. II,
IV)[3].

Conclusion. Thus, the carried out analysis leads to the conclusion that the
materials of the medieval countries make it possible to form a cognitive component
namely the definitions of ““a society”, “a state”, and “policy”. The realize a systematic
approach to the formation of civic competence, a teacher can perfect both a universal
component of the definitions and identify their medieval uniqueness. A teacher can
develop skills to define civic definitions id est to form the ability to orient in the
public life in the context of the procedural approach.

Facts on the struggle of peoples for independence, defense from conquerors,
struggle of town inhabitants for their rights, facts on culture, etc. are displayed in the
curriculum for the formation of the axiological component. This information conveys
the variety of values of the medieval inhabitants, namely the value of freedom,
independence, rights, cultural uniqueness of the Middle Ages, etc.

The author has worked out her experimental methodology of the formation of
students’ civic competence on the basis of the selected resources from the curriculum.
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Ilooeoaw 1. B.
MOXKJIMBOCTI KYPCY ICTOPII CEPEJHIX BIKIB Y ®OPMYBAHHI
T'POMAJISHCHKOI KOMIIETEHTHOCTI YUHIB

VY crarTi po3mIsLAaOThC MOXKIMBOCTI Kypey ICTOpii cepefHiX BIKIB y (OpMyBaHHI
I'POMA/ISHCHKOI KOMIETEHTHOCTI Y4HIB. Y 3MICTI MPOrpaMu aHaNi3yIOThCS PECypcH, SKi MOXKHA
BUKOPHUCTATH Yy (hOpMyBaHH1 KOTHITUBHOI, aKCIOJIOTIYHOT Ta JISTTbHICHOT CKJIaJIOBUX TPOMAJITHCHKOT
KoMIeTeHTHOCTI. [l ¢dopMyBaHHS KOTHITMBHOI CKJIa/I0BOi BHOKPEMIIIOIOTHCS Ta aHAJI3yIOThCS
IpOMaJIHO3HABYl 3HAHHS MPO CEPEIHBOBIYHE CYCHUIBCTBO, CEPEIHBOBIYHI JEP’KAaBHU, TOrOYACHY
MOJIITHUKY, IIpaBa 1 cBOOOIM MeNIKaHLiB Toio. [l popMyBaHHS aKClOJIOTIYHOI CKJIaJOBOI Yy 3MiCTI
MporpamMu BUJIIISIOTHCST PECYPCH, IO BiAOOpakaroTh IIHHICTH MPaB 1 CBOOOJ JIFOIWHMU, IIHHICTH
bora, niHHICTH cBOOOM 1 HE3aJEKHOCTI HAPOJIB 1 JiepKaB, MO3UTUBHE CTaBJIEHHS JI0 JEpKaBU 5K
YMOBH JIOCATHEHb HapoO/iB, TO3UTHBHE CTaBJIeHHA 10 yHiKaibHOCTI CepennpoBiuus. [3
3allPONIOHOBAHUX IPOrpaMOI0 yMiHb BHUKOPHCTOBYIOTbCS Ti, IO 3a0e3MedyroTh 3JIaTHICTh
OpIEHTYBAaTHCh y CYCHUIbHO-TIOJITUYHOMY JKUTTI, 1I€HTU(]IKYBATH PI3HI ACMEKTH T'POMAJSTHCHKOTO
KHUTTS 32 TBOPAMH KYJIBTYpH, MUCTEIITBA Ta IHIIUMU JkepesaMu CepeHbOBIUYS.

Knrwowuosi cnoea: iporpama Kypcy iCTOpii cepeaHiX BiKiB; TPOMAaJITHChKAa KOMITETEHTHICTD;
KOTHITHBHA, aKC10JI0T14HA, isUIbHICHA CKJIaJ0BI KOMIIETEHTHOCTI.

Ilobeoaw U. B.
BO3MOXHOCTHU KYPCA HUCTOPUU CPEJHUX BEKOB B ®OPMHUPOBAHUU
TPA’KTAHCKOH KOMIIETEHTHOCTH YYAIIIUXCS

B crarbe paccMaTpHUBarOTCS BO3MOXKHOCTH Kypca UCTOPHH CPETHUX BEKOB B (HOPMUPOBAHUHT
Tpa)XTaHCKOW KOMIIETEHTHOCTH ydaluxcs. B comep:kaHuu mporpamMmbl aHATU3UPYIOTCS PECYPCHI,
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KOTOpBIE MOKHO HMCIIOJIb30BaTh B (JOPMUPOBAHMH KOTHUTUBHOMN, aKCHOJIOTUYECKON U MPOIeypHOI
COCTABIIIOIIUX I'PaXXJaHCKOM KOMIETeHTHOCTH. [y (opMHpOBaHUS KOTHUTHUBHOI COCTaBIIAIONIEH
BBIJICJIAIOTCS 3HAHUS PO CPEIHEBEKOBOE OOIIECTBO, TOCYAApCTBO, MOJMUTUKY, IIPpaBa U CBOOOIBI
xutenel. s GopMUpoBaHUS aKCHOJIOTMYECKOW COCTABIIAIOIIEH aHATU3UPYIOTCS LIEHHOCTh IIPaB U
cBoOOA Jitozie, eHHOCTh bora, cBoOObBl M HE3aBHCUMOCTH HApOAOB, MO3UTUBHOE OTHOLICHHE K
rOCyIapCTBY KaK YCIOBHIO JOCTHKEHUM HApOIOB, IO3UTHUBHOE OTHOLICHHE K YHHMKAJIBHOCTH
CepenneBekoBbs. M3 mpemayioxkKeHHBIX MTPOrpaMMOi YMEHUM HCHONB3YIOTCA T€, YTO 00ECIEeYUBAIOT
CIOCOOHOCTh OPUEHTUPOBATHCSI B  OOIIECTBEHHO-TOJIMTUYECKOM JKM3HM, HICHTU(DUIUPOBATH
pa3HbIE aCHEKThbl TI'PAKIAHCKOM >KU3HU I10 IIPOU3BEACHUSAM KYIBTYpbl, MCKyCCTBA M APYTHMH
ucToyHUKamMu CepeHEBEKOBbS.

Knioueevie cnosa: 1nporpaMMa Kypca HUCTOPUU CpPEOHUX BEKOB; I'PaKIaHCKas
KOMIIETEHTHOCTb; KOTHUTUBHAS, AKCHOJIOTMYECKas, AECSTEIbHAs COCTABIAIOINE KOMIETCHTHOCTH.
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VY crarTti po3nIIHYTO HAYKOBI IMiJIXOH AOCITITHUKIB IpYroi moaoBuHUA XX CT. A0 MPOOIEeMH
poOJIi UTIOCTPATUBHOTO MaTepialy y CTPYKTypl IIKUIBHUX MiJPYYHUKIB JJIsl TOYATKOBOI JIAHKU
OCBITH. Y3arajibHEHO OCHOBHI (yHKIIi HAOYHHMX 300pa)keHb y HaBUAIbHIA KHU31, BU3HAYCHI
BITUYM3HSIHUMHU Ta 3apyODKHHMH BYEHHMMH; AKLEHTOBAaHO yBary Ha OCOOJMBOCTSAX CHpPUHHSATTA
300paXeHHs] Yy MIAPYYHUKY JITBMH PI3HOTO BIKY; PO3KPUTO MOXJIMBOCTI UIHOCTPAaTUBHOIO
Marepiaiy K 0coOIMBOro 3aco0y po3yMiHHS Ta 3aCBOEHHS MOJIOAIIUMH HIKOJIIpAMU HaBYAJILHOTO
Marepiaiay NiApydyHUKa.

Knwowuogi cnosa: mKinbHUNA MiAPYYHUK; UTFOCTPAaTUBHUIN MaTepiall; OYaTKOBa LIKOJIA; POJIb
HAOYHHUX 300paKeHb Y CTPYKTYpl HAaBYAJIbHOI KHUTH.

IMocranoBka mpoGjemu. Y cydacHUX yYMOBax pedopmMyBaHHS MOYATKOBOT
OCBITU HEOOXIJIHOIO CKJIAJO0BOIO €(PEKTUBHOCTI HABYAHHS € IMIKUIbHUN MIIPYYHUK,
AKUWA TIOBUHEH OyTHM HAallOBHEHUW €JIEMEHTaMH, W0 CHPUATHUMYTh OpraHizaiii
CIpuiiMaHHsl Ta 3aCBOCHHS YYHSIMH HaBYAJILHOTO Marepiany. [HTepec HAyKOBIIIB 10
M03aTEKCTOBUX KOMIIOHEHTIB 3 KOXKHMM DPOKOM 3pOCTa€, OCKUIbKH BOHH HE JTUIIIE
CHOPUSIOTh HaBYAIbHIN JISUIBHOCTI WIKOJISAPIB, aje i BUCTYNAIOTh €()EKTUBHUM
3ac000M MOTHBAIlll HABYaHHS.

BaxnuBe Micue y CTPYKTypl TO3aT€KCTOBHX KOMIIOHEHTIB MiApyYyHHUKA
HaJISKUTh UTIOCTPAaTUBHOMY MaTepiairy, SKUH pO3yMIIOTh SIK KOMILIEKC 300paKeHb Ta
€JIEMEHTIB, 0 0e3MocepeHHO MOB’sI3aHl 3 TEOPETUYHUM MaTepiajioM 1 BKIIOUYCHI Y
HaBYaJIbHE BUJIAHHS JIJIsl peaizairii 3M10Ty ocgitu [1, c. 7]. OcobmuBo 11e CTOCYEThCs
MIAPYYHUKIB JUIS TOYATKOBHX KJACIB, TaK SK JITH BYAThCS YUTATU 1 HE 3/aTHI
cnpuiiMaTi  0araro  TEKCTOBOro  marepiainy. ToMmy  OOrpyHTYBaHHA  poJii
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