functions and capabilities; “text-centered” nature of the tasks that is the syntactic
study of material which is mainly based on texts and completed construction of
coherent expression; ability to develop their own creative and analytical thinking,
defend their position, make decisions and bear responsibility for them; knowledge
functionality, providing motivation and knowledge continuity between tasks;
formation of a mechanism of pupils’ self reflection; introduction of group forms
of educational activities, providing the dialogization of the educational process;
continuity of the impact on the development of students’ language skills, skills
in all kinds of speaking situations, taking into account the development of self-
differentiated instruction of syntax and punctuation provided by different levels of
complexity of educational material; update of software and educational facilities;
promotion of hierarchical composition of values in the minds of students.

The purposeful work on the acquisition of skills is foreseen. It includes
defining the goal of activities, planning, making the algorithm of performing
actions, predictions, differentiating between new and known knowledge,
analyzing the cause of success and failure in their work.

Key words: competence oriented textbook on Ukrainian language, content,
structure, educational function of a textbook, requirements, skills.
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In the article, an analysis is conducted on the main didactic and
methodological requirements for a modern history textbook that have been
developed by the homeland scientists and practitioners by understanding
their own and foreign experience of creating textbooks. The author notifies
that the qualitative upgrading of the history education content put forward the
new principles of the selection of content integrity, consistency, humanization,
integration, multiculturalism, alternativeness, multi-dimensional nature, reflexivity
along with the common didactic traditional requirements (scientific nature,
fairness, availability, systematic and chronological sequence of presentation).

In particular, according to the author, in the process of constructing a modern
history textbook content, the content and procedural peculiarities of forming
the subject historical competence at three levels of teaching differentiation:
standard, academic and profile ones should be taken into consideration. The
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authors of the manuals have to consider the differences in the markers of the
chronological, space, information, logical, verbal, and axiological competences
of pupils in correspondence with their level of training.

The scholar is convinced that in modern terms, it is not worth admitting
the unification of textbooks in Ukraine, but the need for the formulation of the
common requirements to the historical literature is urgent. The presence of
several textbooks ensures the atmosphere of a creative competition between
the authors, promotes their intention not to stop on what has been done and
perform the constant work on the content and analytical tools.

Key words: didactic requirements of modern history textbooks,
methodological requirements of modern history textbooks.

Problem statement. Discussing the current state of textbooks creation
it should be noted that the process of ensuring an integrated system of the
Ukrainian history textbooks for the high school is being slowed down by the
barriers of the regulatory, methodological and methodical nature.

A major obstacle for the authors of the history textbooks is no concept
of history education in Ukraine, the lack of coordination in the design and
the software support of the textbooks.

Considerable difficulties arise in the representation of the history of XX
century, especially the homeland one. They are traced in several directions.
First of all, it covers the history of Ukraine of the Soviet period, which
appears to the pupils as the lost time for history of the country and the
people. O. Pometun underscores that it is not true-to-reality and now it is
possible to develop a new, more logical model, which is correspondent to
this period [9, p. 14].

The lack of clear and fair requirements for the textbook leads to
inconsistency in its estimates and discovers the opportunities for lobbying
the poor quality of educational products by the publishers. The requirements
for the evaluation of the history textbooks that are suggested by the Ministry
of Education and Science of Ukraine are too generalized. They primarily
appreciate a tutorial by its formal, external interdisciplinary features as
an academic book on any subject and neither address the peculiarities of
the history, nor the important academic historical and methodological
approaches. The application of these requirements by the experts makes
it impossible to analyze their historical content properly in the process of
evaluating new textbooks [9, p. 19].

Analysis of the recent researches and publications. The main didactic and
methodological requirements of a modern history textbook were studied by
the leading scholars K. Bakhanov, V. Vlasov, Yu Malienko, N. Hupan, A.
Maiboroda, P. Moroz, O. Pometun, O. Udod and others.

In particular, K. Bakhanov finds that the tendency to strengthen
developmental functions of the Ukrainian history textbooks that was
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outlined at the beginning of the XXI century is not a whim of the individual
authors but meets the common European vision of modern textbooks. [1]
N. Hupan underscores the need for the multi-dimensional approach to
the presentation of educational material in the history books for the 10t-
11" grades [3]. O. Mayboroda focuses on the problems of combining
the chronological and the problem-thematic principles in the process of
developing a history course, historical concepts of pluralism (which and
how many of them can be given in the textbook), relativity concept of
objectivity in history.

The updated methodological foundations of a modern history textbook
for the high school students were determined by V. Vlasov, N. Hupan, Yu.
Malienko, P. Moroz, O. Pometun, the staff of the Social Science Education
Department of the Institute of Pedagogy of the NAES of Ukraine.

The article purposes are to analyze the main didactic and methodological
requirements of a modern history textbook formulated by the homeland
scholars and practitioners by understanding their own and foreign
experience in creating textbooks.

Main body. It is well known that the Soviet didactics considered a
textbook as a normative document that determineda range of knowledge
(concepts, patterns, key facts, etc.), which accounted for learning
content, set the approximate parameters for the degree of this knowledge
representation, its worldview and ideological orientation as well as
established the certain guidelines for the process of knowledge acquirement
and the pupils’ mental development [8, p. 13]. The Soviet Union held the
monopoly on the textbooks as it guaranteed the possibility of ensuring a
single educational space as well as the unified training and educational work
in the context of the communist ideology in the USSR.

0. Pometun admits that the authors of the Soviet textbooks have made
significant progress in the development of the main body of a textbook,
which was focused on the pupils’ age-related cognitive capabilities,
selecting and presenting bright diverse illustrations that turned the
textbooks into interesting sources of educational information. The
majority of Soviet history textbooks were peculiar for the well developed
methodological apparatus that promoted the effective consolidation and
reproduction of historical facts as well as theoretical generalizations.
Due to the long labor of F. Korovkin, H. Donskyi, M. Nechkina,
P. Leybenhrub and other Soviet methodologists, a certain type of Soviet
textbooks on history that provided historical education for the entire
generations of Soviet pupils and teachers who studied and taught the history
ofthe ancient world, the Middle Ages and the homeland history was formed.

However, the information that was contained in those books was
one-sided, ideological and politically biased. That is the reason why in the
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educational space of independent Ukraine there was the first shift from the
“Soviet” history content to a complete revision and creation of the course
on the national history of Ukraine; it was accompanied bythe realization
of the fact that a unified textbook and the monopoly that is held by a small
group of authorsand is promoted by the state is impossible under the
principles of democracy [8, p. 13].

Therefore, some authors advocate their own point of view onthe
copyright and the need for the objective self-assessment as they claim the
inability to create a completely neutral (politically or ideologically) tutorial.
The existence of the alternative educational programs is also significant
[13, p.4].

In orderto overcome the abovementioned obstacles in the process of the
creation of the third generation of textbooks for the high school history, the
Ukrainian authors have been provided significant assistance by the Council
of Europe experts and the representatives of the European Association of
History Teachers EUROCLIO who prepared certain recommendations for
the Ukrainian history textbooks authors [13, p. 4-5].

By understanding the homeland and the foreign experience in the
textbook design, the homeland scholars and practitioners have formulated
basic didactic and methodological requirements of the modern history
textbook for the high school students.

N. Hupan stresses that in the history books for the 10"-11"grades,the
author’s text can take a third of the volume of the textbook, the rest is given
to the source text, illustrations, various analytical tools. Such tutorial is not a
book to read, but a book for work. It should ensure the pupils’ development,
activity and creativity to be academically and pedagogically modern as well
as multi-dimensional. Therefore, besides a core set of facts, concepts, dates,
it should contain a variety of additional materials and offer a variety of ways
for their use [2,p.3].

N. Hupan draws attention to the fact that it is not only the lack of
sensibility in the coverage of historical events in textbooks, but also the main
function of the textbook, namely, pupils’ socialization. In this context, the
following question is set: is it necessary to sentisize a pupil to the future
revolutions? [2, p. 3]

Since in Ukraine, a society with a market economy is being developed,
the scholar considers that it is advisable to introduce the modern textbooks
content on the private property, financial and business activities, successful
stories of entrepreneurs and oligarchs, that is, the historical subjects which
were demanded in the society of the previous generations.

N. Hupan finds out that another important factor in the selection
and structuring the content is the idea of statehood [2, p. 3]. The current
textbook has to form pupils’ positive attitude towards the state. It is also
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desirable to strive for a balanced presentation of the past in all spheres of
life including economic, social, spiritual and cultural ones.

A textbook should combine holistic, scientific, and objective
representation of the past so that the authors should strive to carry out the
selection of facts and historical events without any redundant emotional
emphasis and estimates. However, they should take into consideration the
multidisciplinary analytical thinking that is as close as possible to the pupils
in order to form the students’ civic sense and quality [10].

An important aspect of creating a textbook, its content selection is the
desire to preserve the traditions of the people, following the best examples of
the Ukrainian culture and thought, consideration of the “national identity”
of a textbook and its target group.

0. Pometun specifies that traditionally the content of history textbooks
can be roughly represented in two components: fextual and non-textual
ones, both of which consists of three elements. The whole content of the
textbook is divided into basic, additional and explanatory ones by its volume
and purpose. Respectively, a non-textual component includes illustrations,
methodical apparatus and orientation tools 10, p. 12].

By itsarrangement and the functional tasks in the textbook, its main body
can be described as introductory, informational (educational) and final ones.

According to the researcher, the introductory word of a modern
textbook should provide a description of its main elements (textual and non-
textual ones) with the brief recommendations for the pupils on the use of a
certain item. Such structure of the introductory text enables to compensate
for the lack of the most pupils’ level of skills to work independently with
a textbook, using all its developmental opportunities to the whole extent.

Information (educational) text of the history tutorials comprises
a basic information about the past of their native country or the foreign
countries divided into sections, chapters and paragraphs according to the
current curriculum. The main body should be presented logically and
concisely, with a number of facts that should be minimal but sufficient for
understanding.

Before explaining the new material, a teacher reads the title of the topic,
the basic questions, and a list of basic concepts and issues that are provided
before the main text with his pupils. This part sets pupils on the achievement
of the certain results in education, develop new concepts and content. A
teacher can apply to the subheadings of the topics during the presentation
of the lesson to make reading easier, especially if these subheadings contain
a new concept or describe a new phenomenon. In his story, a teacher can
refer directly to the text of the textbook or offer to read a text. [12]

By the presentation techniques, information text can be divided into
descriptive, narrative, and explanatory problem ones. Naturally, none
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of them can be found in textbooks in pure form. However, most history
textbooks are written in the explanatory key with the elements of description
and narration. The main techniques of pupils’ work on the main text of
a textbook in the classroom are their independent reading. If the text is
complicated or contains a number of important pieces of content (new
concepts, names), a method of commented reading can be applied. In
this reading, the student reads aloud the individual paragraphs or even
the sentences and provides their main idea, semantic links or text links to
sources, illustrations, etc. in accordance with the instructions of a teacher
[10].

In some books, the main text ends with a special, final text, in which
the authors summarize the period under review, submit evaluative findings,
outline the historical perspective or make predictions about the future of
the mankind. However, no clear concept of a text, which would give the
opportunity to define its place and importance to improve pupils’ learning,
has been formulated yet.

The so-called extra text immediately won the right to exist in the
methodology of history. We consider that a major achievement of Soviet
methods in the 60s can be publishing the extracts of historical documents
in the textbooks, which made them an active tool of cognition. Except for
the documents, the main text can be extended by the passages from the
popular science and fiction literature. For a long period of time (and even
now), the extra text was perceived only as an extension or a specification
of the main ideas. [10]

However, given the new task of teaching the history and the current
understanding of a school textbook, the functions of the extra text should
significantly expand.

Explanatory text is necessary to clarify the obscure words that are
mostly text comments to images. Each illustration has a short explanatory
text, sometimes with the note about the time when the photo or the scene
was made.

Visual materials are the first to attract attention among the non-text
components. History can come alive in contemporary authors’ drawings
created on the subjects of the paragraphs, the reproductions to artistic works
on historical themes and documentary images. Conventional graphical
visualization in the form of maps, charts, plans, drawings, tables, etc. helps
the pupils to gain insight into the fact that is studied, to understand the
theoretical conclusions. Depending on the age-related cognitive capabilities
of their readers, textbook authors try to find the optimal ratio of fine and
shareware graphical drawings, to prefer educational or documentary images.
The level of modern printing makes it possible to provide students with
bright, colorful books on history, but the logical problem of communication
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and interaction between the main text and illustrations of the textbook still
cannot be considered solved. [10]

According to the age peculiarities of the high school students in 10t-
11t grades, it is appropriate to apply to graphic visualization of documentary
photographs that do not duplicate, but complement, specify the text. All
artwork can be numbered, making it easier to find them during the lesson.

As it was notified by Yu. Malienko, modern Ukrainian history
education directs its efforts on the formation of the general cultural
competence, so the study of the cultural monuments plays an important
role in the pupils’ assimilation of historical knowledge and forming the
respective competences. Using the cultural objects that are represented in
the textbooks, a teacher should pay attention at the fact that they should
be: the most important and typical for the studied period; understandable
for the disciples, emotionally rich, able to arouse pupils’ interest in their
native land, strengthen their love for the motherland, sense of civic duty;
promote involvement in practical work [4, p. 206].

According to Yu. Malienko, besides the images of cultural monuments,
the important elements of the non-text component of a textbook are
drawings, photographs, historical reconstructions, charts, maps, map charts
etc. The scholar considers that they can also promote relevant competencies
if the optimal image-related text and other structural components of
a manual are qualitative as well as placed and implemented in the text
properly. However, all illustrative material can be used effectively only if
the authors have designed a system to work on it, in other words, they have
designed pro-questions and tasks as well as appropriate algorithms, etc. [4,
p. 207].

As it was noted in the article by P.Moroz and I.Moroz, in the process
of the development of its analytical tools, the authors of history textbooks
should primarily focus on the development of the skills of independent work
with a book and the ability to explore, analyze historical events, phenomena,
critically evaluate historical information. They find that modern textbooks
should be based on the principles of communication and activity approaches
and be largely dialogued [5; 7].

O. Pometun states [11; 12] that nowadays history textbooks cannot
be imagined without any questions and tasks to the material sections. This
system provides:

firstly, questions and tasks which are ahead of topics and paragraphs,
included in the main body (the so-called “internal questions”), located after
paragraphs, topics, sections of the course as a whole, repeat, systematize,
summarize the materials of the most structural units of the main text. They
can be accompanied by the illustrations and the documents of the textbook
by expanding its educational opportunities;
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secondly, by the nature of the pupils’ alleged activities, questions and
objectives, questions are divided into reproducing, transforming, creative,
shaped and problematic. The ratio of these kinds of questions is a major
criterion of a quality of a modern history textbook.

If the authors of that or another textbook use as many different
approaches to the location and the use of questions and problems as
possible, it will enable a teacher to diversify the techniques of a lesson,
provide various forms and methods of work. [11]

O. Pometun notes that in the textbooks of the previous generation,
questions and tasks like “Why ...”, “What for ...”, “Explain ...”, “Compare
..., “Prove that...” and so on were prevailing whereas the new generation
of textbooks should strive for the equal dialogue with the readers and offer
such tasks as: “restore the picture”, “express your point of view”, “estimate
behavior” etc. along with the traditional questions [12, p . 6].

According to Yu Malienko, a textbook should be considered as a tool of
the formation of the pupils’ comprehensive and historical competences, so it
should be action-oriented. As the scholar stresses, modern history teaching
requires from a teacher the introduction of reactive use of the content of
a textbook, which not only provides the necessary dynamics of the lesson,
but also contributes to the educational process, lays the foundations of the
pupils’ active life position [4, p. 211].

As 1. Moroz and P. Moroz note, a characteristic feature of the new
generation of textbooks is teaching the methods and techniques of learning, that
is, development of the ability to learn and to acquire knowledge independently.
According to the researchers, the implementation of the elements of a research
study in the history books suggests that the structure and the content of a
textbook should be the means of pupils’ productive research activities, their
creative activity; applying to the method of analogies, comparing different
points of view and approaches to coverage; availability of evaluation positions
on educational material; reflexive reading comprehension [5; 6; 14].

According to N. Hupan and O. Pometun, except for the questions and
the tasks, the methodological tools of a textbook of new generation can
include a variety of text tables: chronological, synchronizing, comparative
and generalizing, specifying whereas their names indicate the possible
operations with the educational historical material both at the empirical
and the theoretical levels of studying history. [14]

Another important methodological element of a modern textbook is
the orientation apparatus, which is a prerequisite for ensuring clear and
coordinated work of other textbook elements. The content that is located
at the beginning of the book (or at the end, which is considered to be less
successful) introduces the structure, the components of a textbook that
allows finding the necessary facts and materials quickly.
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The system of headings and subject symbols that provide the pupils an
opportunity to divide the course into several historical periods accelerate
pupils’ orientation. Page headers and footers facilitate the search of topics,
and the half-titles indicate a transition to studying a new stage of the past.
Each half-title can be presented by a collage of photographs from the
documents of the considered year that convey the “spirit” of this time and
can be used by a teacher at the beginning of the study section as a separate
source of learning for the anticipatory conversation about the content [12,
p.7].

Signals-characters that are presented in the former textbooks by the
single asterisks, were supplemented with new texts and symbols tasks of
high complexity, materials for the extra reading, using various fonts (italics,
bold, petyt) in the textbooks of new generation. They also reinforce the
emotional and the expressive aspect of a text, differentiate the educational
information.

Authors can supplement the orientation tool by a new element, that
is, the plan of presentation placed after the title of each topic, a list of key
terms and concepts to help the pupils to pay attention at their meaning and
definition in their reading.

The new component of the orientation tool is the designation of the
various components of textbooks with icons, the list and the content of
which is given in the introductory text. The transformation of a school
textbook into a Practical Guide is promoted by various information services:
signs of dates, names, dictionaries, indexes, glossaries, metric genealogical
tables, references, etc. Except for the application, these materials may be
placed on the flyleaves of a textbook with the efficient use of the entire area
of textbooks. The appendices should contain advisable terminology.

As O. Pometun finds out, the abovementioned approaches are
fundamentally changing not only the status of educational books, but also
the opportunity to work with it in the classroom and at home. The textbook
is not the “center of the universe,” the only correct and unequivocal in
its wording. Today it is one of the means of learning that has architectural
character. The relationship between the author and a pupil has changed
while working with a textbook: the author defines the ways of interpreting
and commenting on the facts; a pupil “perceives himself” partly as a co-
author of a textbook and offers a different interpretation along with a
teacher [12, p. 7].

N. Hupan and O. Pometun note that as the bearer of objective historical
content a handbook contains all its components. A textbook should include
not only the historical information but also other elements that ensure the
conditions for acquiring all elements of cognitive experience by a child.
Only under such conditions, a textbook indeed performs the function of
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not only the carrier of historical content (the information that should be
learnt), but also the means of implementation and training (development,
upbringing) of pupils [9; 10].

The qualitative update of the history education content put forward
the new requirements for a textbook along with the traditional common
didactic requirements (scientific nature, fairness, accessibility, systematic
and chronological sequence of presentation, etc.). Recent studies,
including foreign ones, show that the current content of history textbooks
should conform to the principles of integrity, consistency, humanization,
integration, multiculturalism, alternativeness, multi-dimensional nature,
and reflexivity [9, p. 19-23].

As it was considered in the article written by P.Moroz and [.Moroz, in
the development of the analytical tools of a history textbook, the authors
should focus on the development of the skills of the independent work on
a book and the ability to explore, analyze historical events, phenomena,
critically evaluate the historical information. In their opinion, modern
textbooks should be based on the principles of communication and activity-
based approaches and be largely dialogized [7, p. 63-64].

O. Pometun considers that for modern Ukrainian school textbooks, the
polyconceptual character that gives not one but two or more interpretations
of the facts and events are more suitable for the textbooks of a polycultural
nature.

It is polyconceptual model of a textbook that allows the authors and,
therefore, the teachers actually use problem statement, search and research
training, interactive technology in the educational process [8, p. 14].

According to P. Moroz and I. Moroz the basic methodological
ways of implementing the research-based approach in the history books
are the following: 1) problematic nature in the material presentation; 2)
acquiring the skills to formulate assumptions, hypotheses through the
specially designed challenges; 3) improving the skills of the various sources
of information and versions; 4) development of the skills of analysis and
primary sources; 5) formation of skills of self-education that means active
cognitive activity; 6) the development of students’ ability to take up a
research position, apply the elements of the research-based activity [7; 15].

Describing the books published in the last few years, we notify that
the architectural character of the text makes it a particularly urgent task
to develop pupils’ critical thinking, the strong belief that for the same fact,
not one, but sometimes even opposing views exist. For pupils, the ability
to distinguish the facts from opinions is necessary. In this case, the text of a
textbook is not the ultimate truth, dogma or canon. So far, we can say that
none of the existing textbooks adequately orients pupils to seek differences
and the author’s interpretation of the facts.
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Besides, a variety of content, the main text of modern textbooks is
different in the number of facts that represent the past life in a more colorful
and multifaceted way. Therefore, the inevitable overload of the facts in the
paragraphs is a common feature of new textbooks.

Improving the system of assimilation is in several directions at once. In
the most successful cases, the author manages to create the so-called fabric
of the issues and challenges with which the constant contact of the authors
with the readers is maintained at all stages of processing a text.

It should be noted that there is the existence of new approaches to
the vocabulary of the textbooks. What is new is not only the availability of
dictionaries, glossaries at end of the book, but also some authors’ attempt
to make such a dictionary page by page. Faced with a new word, the student
can immediately learn its meaning, etymology or transformation.

It can be noted that the authors of the new textbooks began to use the
external methods of orientation, font selection, half-titles, footers, symbols,
icons, etc. more actively.

The presence of several textbooks ensures an atmosphere of creative
competition between the authors and stimulates their desire not to stop on
what has been done, and constantly work on the content and analytical tools.

Conclusions. Consequently, in the unification of Ukraine, not a
textbook but the need for the formulation of common requirements to the
historical literature is considered.

We believe that the history textbooks for the high school students
should take into account certain (content and procedural) criteria to form
the components of the subject historical competence on three levels of
teaching differentiation: standard, academic and profile ones. The author of
the textbooks should take into account the differences in the chronological
markers, space, information, logical, verbal, axiological competences of
pupils according to their level of training.
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OnekcuH KO. 1.
METOONYECKUE OCHOBbI YYHEBHUKOB MO UICTOPUUN

B ctaTtbe nposeneH aHanM3 OCHOBHbIX ANAAKTUYECKMX U MeToauyec-
knx TpeboBaHUiI K COBPEMEHHOMY Y4EBHMKY MO NCTOPUM, CHOPMYINPOBAHHbIX
OTEYECTBEHHbLIMU YHEHBLIMU W MPaKTUKaMU MYyTEM OCMbICIIEHNSE COBCTBEHHOIO
1 3apyOexHOro onbiTa Co34aHNs y4eObHNKOB. ABTOPOM OTMEYAETCS, YTO Kade-
CTBEHHOE OOHOBJIEHME COAEPXKAHUS MCTOPUYECKOro 06pa3oBaHNS BbIABUHYIIO
Hapsay C TPaAMUMOHHBLIMUK OOLLLEeANOAKTUYECKMI TPEBOBAHUAMU K YHEOHNKY
(Hay4YHOCTb, 0OBLEKTUBHOCTbL, AOCTYMHOCTb, CUCTEMHOCTb 1 XPOHOJIOrMyeckas
nocnenoBaTeslbHOCTb U3MI0XKEHWNS) 1 HOBbIE MPUHLMMNLI 0TOOpa coaepXKaHus:
LLe/IOCTHOCTU, CUCTEMHOCTU, N'YMaHM3aLumn, MHTErPUPOBAHHOCTH, MOJINKYNLTYP-
HOCTU, a/ibTEPHATUBHOCTN, MHOI0aCNnekTHOCTH, pedIeKCUBHOCTN.

B yacTHOCTW, MO MHEHMIO @aBTOPa CTaTbM, B MPOLLECCE KOHCTPYMPOBAHUA CO-
[epXaHns COBPEMEHHOIO y4eBHMKA UCTOPUW, CIeYET y4nTbiBaTb 0COOEHHOCTH
(copep>aHuto 1 npoueccyasnbHble) GopMMPOBaHME COCTaBNAOLWMX NPESMETHOMN
NCTOPUYECKOW KOMMNETEHTHOCTM HA TPEX YPOBHSX AnddepeHumaumm obyveHuns:
CTaHAAPTHOM, akageMmn4eckoM 1 NPodunbHOM. ABTOPbI Y4EBOHbLIX KHUM JOJIXKHbI
Y4UTbIBATb PA3NnN4mng MapKepoB XPOHOJIOTMYECKOM, NPOCTPaHCTBEHHOMW, MHGOP-
MaLuMOHHON, JTOFMYECKON, pe4EBOM, aKCUMONOrMYECKON KOMNETEHTHOCTHM yYalLLnX-
Csl B COOTBETCTBUUN C YPOBHEM OOYy4EHUS.

B coBpeMeHHbIX yCNOBUAX, MO MHEHUIO NCCNefoBaTesNs, peyb HEe MOXeT
naTn 06 yHudmrkaumm y4ebHnKoB B YKpavHe, a TOJIbKO O He0OX0AMMOCTU B
dopmynmpoBke eanHbIX TpeboBaHUIN K UICTOPUYECKOM YyH4eOHON NUTepaTypsl.
Hanunume HeckobKMx y4eOHNKOB CO3aeT aTMoCdepy TBOPYECKOWM KOHKYPEHLLMM
MeXay aBTOPCKMMMN KOJIEKTUBaMU, CTUMYJIMPYET MX CTPEMIIEHME HE OCTaHaB-
NMBaTbCS HA TOM, Y4TO YK€ CAeNaHo, 1 NOCTOSIHHO paboTaTk Haj, coaepXXaHneMm
1 METOLANYECKNM arnapaTtoMm.

KnroyeBsbie cnoBa: nypaktndeckne TpeboBaHUS K COBPEMEHHBIM y4ebh-
HUKaM Mo UCTOPUU, METOAMYECKME TPeOOBaAHUSA K COBPEMEHHbLIM yYebHMKaM
Nno UCTOPUMN.

Onekcin 0. I1. -
METOAMNYHI SACAAM NIAPYYHUKIB 3 ICTOPII

Y cTaTtTi 34iMCHEeHo aHani3 OCHOBHUX ANOAKTUYHUX | METOOUYHUX BUMOT 00
Cy4acHOro nigpyyHuka 3 ictopii, COopMynbOBaAHMX BITYHU3HAHVUMM HAYKOBUSMMU i
npakTUKamMm LLASIXOM OCMUCTIEHHS BlACHOIro Ta 3apybiXKHOro A0CBiAy NiApyYHU-
KOTBOPEHHS. ABTOPOM 3a3Ha4ya€eTbCs, WO SKICHE OHOBNEHHS 3MICTY iCTOPUYHOT
OCBITM BUCYHYNO NMopsig, 3 TpaauuiiHUMK 3arafbHOANAAKTUYHUMU BUMOramMim
[0 nigpy4yHuka (HaykoBiCTb, 06’€KTUBHICTb, AOCTYMHICTb, CUCTEMHICTb | XPOHO-
JloriyHa NocnifoBHICTb BMKAAAy) 1 HOBI MpUHLMNKM BiGOpy 3MICTy LiNiCHOCTI,
CUCTEMHOCTI, ryMaHi3auii, IHTErpoBaHOCTI, MONiIKYIbTYPHOCTI, a1bTEPHATUBHOCTI,
6araToacnekTHOCTi, ped/IEKCMBHOCTI.
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30Kkpema, Ha AyMKYy aBTopa CTaTTi, B MPOLECI KOHCTPYIOBAHHSA 3MICTY Cy-
4yacHOro nigpyyHuka icTopii BapTo BpaxoByBaT 0COOMBOCTI (3MICTOBI 1 NMpo-
LlecyasibHi) popMyBaHHS CKNaaoBUX NPEOMETHOT iICTOPUYHOT KOMMAETEHTHOCTI
Ha TPbOX PiBHAX AndeEpeEHUiaLii HaBYaHHSA: CTaHAAPTHOMY, akaZeMiYHOMY 1 Npo-
®dinbHOMY. ABTOPU HaBYabHUX KHUT MaloTb 3BaXKaT Ha BiAMIHHOCTI MapkepiB
XPOHOJOTIYHOT, NPOCTOPOBOI, iIHPOPMALINHOI, NOTiYHOT, MOBJIEHHEBOI, aKCiO0-
riYHOT KOMMETEHTHOCTEN YYHIB BiAMNOBIAHO A0 PiBHA HABYAHHS.

B cyyacHux ymoBax, Ha nepekoHaHHs A0CigHMKA, MOBa HE MOXE NTUCH NPO
YHidikauilo nigpy4yHMKOTBOPEHHS B YkpaiHi, a nuwe npo notpeby B popmynio-
BaHHi EANHNX BUMOT A0 iCTOPUYHOI HaBYaNbHOI NiTepaTypu. HasBHICTb AEKINBKOX
Nigpy4YHVKIB CTBOPIOE aTMOChEPY TBOPHOT KOHKYPEHLLT MiXX aBTOPCbKMMM KONeK-
TUBaAMW, CTUMYJIIOE X MParHeHHst He 3YNMMHATUCL Ha TOMY, LLLIO BXe 3p006neHo, i
MOCTINHO NpautoBaTy HaL 3MICTOM | METOANYHUM anapaToMm.

Kno4osi cnioBa: pypakTndHi BUMOIM A0 Cy4aCHMX MigPYyYHUKIB 3 icTOpil,
METOANYHI BAMOTM A0 Cy4aCHUX Miapy4yHUKIB 3 iCTOPIl.

YK 81°37:373.37°02

PEAJTI3ALIISI CYMACHUX MOBO3HABYUX
TEHAEHLIIN Y 3MICTI CEPTUDIKALIMHUX POBIT
3 YKPATHCbKOI MOBM I JIITEPATYPU

Y ®OPMATI 3HO-2016: HOPMATUBHUM ACITEKT

C. A. Omenbyyk,

JOKTOp rneaaroriyHnx Hayk, AOLEHT, AeKaH paKyabTeTy
iHO3eMHOI ¢inosorii, npogecop kapeapy c/10B’SHCbLKUX MOB
T4 METOAUK iX BUKIa4aHHS

XepCOHCbKOro AepXXaBHOro yHIBEPCUTETY,

e-mail: omegas1975@gmail.com

Y cTaTTi [oCniAXeHOo peanidaL,iio Cy4aCHUX MOBO3HAaBYMX TEHOEHLN Y 3MICTI
cepTudikauiriHnx pobiT 3 ykpaiHCbkoT MOBWM i niTepatypu y dopmati 3HO-2016 3
norngay HOpMaTMBHOCTI Ta BiAMNOBIAHOCTI akaAeMidHii MOBO3HaBuI HayLj, a Ta-
KOX LLKiNIbHOMY KYPCY YKPaiHCbKOT MOBW. 3anponoHOBAHO HAyKOBO OOrPyHTOBAHI
GOPMYIIIOBAHHSA YMOBU TECTOBUX 3aBAaHb i BapiaHTiB BIAMNOBIAEN 3 ypaxyBaHHSM
NPVHLMNY HAYKOBOCTI, BHYTPILLIHbOI OYA0BM CUHTAKCUYHNX KOHCTPYKLM, @ TakoX
BiZANOBIAHO 0O HOPM YKPATHCBbKOIro NiTepaTypHOro C/I0BOBXWUBAHHS.

KnouoBsi cnosa: ceptudikauiiHa podoTa 3 yKpaiHCbKOI MOBW i NiTepaTtypu;
rpamaTtnyHa CTPyKTypa YMOBM TECTOBOIO 3aBAaHHS; BapiaHT BigNoBiAj; rpama-
TUYHA HOPMa CJIOBOBXMBAHHS.
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